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About Me:

Proud to have served SPS
since 1991.

Love to travel and spend
time with my family.
Passionate about ensuring
every child is a reader!

About Me:

* Love toread and write for
pleasure and work.

* Ask me about my amazing family.
Lots of adventures with my
husband, daughter, and son!
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About Me:

* Dedicated over 20 years (and still counting!)
in SPS.

* Family of four, 3 of us work with Springfield
Public Schools %

* Enjoy spending time outside- hiking,
reading, running, travelling, & being at the
beach.




Agenda
4:15-7:15 (break is 7:00-7:15)

Welcome, Introductions, Agenda Review, Norms, Objectives
Activator

Part 1: Overview of Literacy and the SPS Context

Part 2: Reading

Connection Activity (Brain break)

Part 3: Writing
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@2\ Be curious, kind, and have an open mind
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Springfield Public Schools
Portrait of a Graduate
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Partrait nf a Graduata
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“I have the academic “l listen to E “| practice resilience, | "l can independently “I will lead with “l can identify
knowledge and skills others and seif-awareness, and | navigate the world as an confidence, empathy and pursue

to critically understand | convey ideas J advocacy to navigate | empathetic and respectful  and kindness in my career pathways
the world, form with respect, challenges and new | adult.” family, my community, that empower
opinions, and solve openness and situations” in Springfield, and and sustain me."”
problems.” clarity.” | beyond.”

The Springfield Public

Master and apply the
academic content
knowledge and skills
essential for success in
college, vocation, or
service.

Think critically, be
innovative, and solve
real-world problems.

Understand the impact
of systemic racism in
America.

Apply technology and
computational skills to
advance learning and

solve problems.

Find and analyze all
kinds of information
and critically evaluate
each source.

Understand
themselves as learners
and pursue learning
throughout life.

+« Write and speak with

clarity, evidence, and
purpose.

« Communicate ideas

with confidence that
their voice can and
should be heard.

+ Select an appropriate

communication style
and platform for the
situation and
audience.

* Know how to listen to

others, ask questions,
and seek to
understand.

« Practice thoughtful

responses to others in
all communication.
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« Remain focused on

goals, using coping
strategies and
flexibility to overcome
obstacles.

« Speak up for

themselves and the
issues that are
important to them.

= Engage in self-

reflection to build on
strengths and work
on weaknesses.

= Evaluate choices and

outcomes when
making decisions.

= Give, receive, and

respond to
constructive
feedback.

. Understand, respectand |«

|

communicate with

people from
different cultures and

backgrounds.

« Care for themselves, and
navigate the challenges
of everyday life.

* Understand financial

systems and manage
personal finances.

* Nurture healthy and
rewarding relationships at |
home, school and
beyond.

= Manage time and
resources to achieve
goals.

* ldentify interests,
passions, and purpose,
and envision possibilities | *
for the future.

« Prioritize and implement
long and short term
goals.

Engage in difficult
conversations to
address conflict and

solve problems.

Actively oppose bias,
discrimination and
racism.

Advocate for
themselves and for
others.

Seek opportunities to
understand and serve
the community.

Be curious, creative,
open-minded and
flexible in new
situations.

Lead with empathy
and kindness.
Actively participate in
democracy and vote
as an informed citizen

in local and national
elections.

« Make connections
between their interests
and possible career
opportunities.

* Understand and
obtain the education
and training required to
enter and advance in
their chosen career.

* Know how to adapt
and seek new
opportunities as the
workplace changes.

+ Practice essential
workplace habits and
attention to detail to
produce quality work in
any environment.

+ Coliaborate with others
on diverse teams to
achieve shared goals.



Our Four District Priorities
“Believe It, Be It”

Middle School
Transformation

College & Career Post-Secondary
Readiness Success

Early Literacy
Development

Students graduate with Students are thriving in
the knowledge and skills college, careers, and
for success. vocations.

Students demonstrate
improved outcomes and
increased engagement.

All students are proficient
readers by Grade 2.

|
< PreK to Post-Secondary >
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This or That?
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This or That?

a LOBSTER A a EGGPLANT A

PARMESAN

Select your favorite
dish of these four

choices. S
a Taco Tuesday A a STEAK & A
(Tofu optjons included) POTATOES
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This or That?

Discuss this prompt with one of
your foodie partners...

/ If you were not in \
education, what would
be your chosen
profession?

. J
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This or That?

Select your
favorite

genre of
music.

HIP HOP/ RAP




This or That?

Discuss this prompt with one of your
music genre partners...

/ What personal \
activity do you do to
bring yourself joy?

A J
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Part 1: Overview of Literacy

Eucaling To Empowet



" . 5e{ie|(e.'
Definition of Literacy:

International Literacy Association

Literacy is the ability to identify, understand,
interpret, create, compute, and communicate
using visual, audible, and digital materials
across disciplines (from the International
Literacy Association).
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High Quality Instructional Materials (HQIMs)
>’ aligned to the Science of Reading (SOR) and
Knowledge Building

SPS provides evidence-based, structured literacy and knowledge-building
instruction aligned with standards, the Science of Reading (SOR), and the
Science of Learning (SOL). Literacy instruction occurs during the literacy blocks
of reading and writing where oral language, phonological & phonemic
awareness, phonics, vocabulary, fluency, comprehension, and writing are the
foci. Building knowledge in all subject areas is a goal. No single HQIM alone
provides all that is needed in literacy instruction. The use of high-quality
resources in the hands of knowledgeable and skilled educators is critical.
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In Springfield Public Schools, we know that we must:

ELA Statement

provide literacy instruction using high-quality instructional materials that are
developmentally appropriate, evidence- and research-based, and that meet students
where they are as learners.

ensure all students experience educational equity that includes instruction with grade-
level standards.

provide resources and experiences that honor our students as individuals and as members
of cultural groups who contribute to and bring richness to our schools and our
community.

provide access to diverse and accurate texts and experiences that support our students
learning about themselves and others in our diverse community and world.

| CommuNnicAaTE | | | Leab | WORK
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Before you can GLEAM, you
have to BELIEVE!!

* Essential question: “Do you believe
in the students in front of us?”

* If we do not believe that our students
are capable of engaging with complex
tasks or texts, then it doesn’t matter
what’s included in our curriculum,
rubric, or strategies toolbox.

Teacher
Mindset

Xe)GLEAM

Teacher
Planning
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GLEAM ™
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Literacy Rates
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Literacy Rates

54% of adults between the ages of 16 and 74 years old

lack proficiency in literacy.
(Reading below a 6th grade level)

The US ranks 125th out of
194 other countries in
literacy rate.

(Percentage of the population over

15 who can read and write)

A

g" !

J )

65%

65% of American 4th Graders
do not meet NAEP standards.
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$2.2 trillion

If all U.S. adults were able to move up to at
least Level 3 of literacy proficiency, it would
generate an additional $2.2 trillion in annual
income for the country, equal to 10% of the
gross domestic product.

- 66%

2/3 of students who cannot

read proficiently by the end

of the 4th grade will end up
in jail or welfare.




» Students who start kindergarten behind form the largest group of
dropouts, and they have less than a 12 percent chance of attending a
4-year university.

* Limited experiences with books

* Speech and hearing problems not addressed appropriately
* Poor phonemic awareness

* Developmental delays left untreated

* 1in 4 children in America grow up without learning to read

* Lower literacy is related to poverty, poorer physical and mental
health, chronic diseases, and shorter life expectancy.
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Most students can learn to read if we teach them with
proven, evidence-based approaches.
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Part 2: Reading
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Objective — Reading Session 6elieVe_'

Paraeducators will develop the
knowledge and skills to support
reading instruction by learning
how students learn to read.
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Do Kids Naturally Learn to Read?

 The brainis hardwired to learn language. But it is not hardwired to learn to read. Learning to read requires the
brain regions to correspond with different cognitive skills.

e Some children learn to read easily no matter what the methods used in school. But that some is a very small
number.

How Do Kids Learn to Read?

* With a structured literacy approach

Erucafing To Emponer



The Reading Brain. How We Learn
to Read. Hill Learning Center
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https://www.bing.com/videos/riverview/relatedvideo?q=hill+literacy+how+the+brain+learns+to+read&qpvt=hill+literacy+how+the+brain+learns+to+read&mid=9F97059E476C59953C319F97059E476C59953C31&FORM=VRDGAR
https://www.bing.com/videos/riverview/relatedvideo?q=hill+literacy+how+the+brain+learns+to+read&qpvt=hill+literacy+how+the+brain+learns+to+read&mid=9F97059E476C59953C319F97059E476C59953C31&FORM=VRDGAR

Five Pillars of Reading 59{59%!

PHONEMIC AWARENESS
FLUENCY
COMPREHENSION
VOCABULARY

ORAL LANGUAGE
Erucafing To Emponer



Five Pillars of Reading

5 PILLARS OF READING

* Phonemic Awareness is the ability to recognize and manipulate
individual sounds in words, which are called phonemes. Children can
demonstrate phonemic awareness by blending, segmenting, and
substituting sounds in spoken words.

* Phonics is the understanding that letters represent spoken sounds.
Once students begin to put those sounds together, they begin
decoding words with more ease. Decoding takes much practice.
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Five Pillars of Reading, continued

5 PILLARS OF READING

* Fluency is the bridge between decoding and comprehension. When a
child can read fluently, they no longer focus on decoding words and
are able to focus on accurately reading words, reading with a
reasonable speed, appropriate expression, and comprehension.

* Vocabulary knowledge is crucial to understanding what you’re

reading. There are many ways in the classroom to develop
vocabulary.

 Comprehension is the ultimate goal of reading! Students need
background knowledge, word knowledge skills and vocabulary in
order to make sense of what is being decoded.
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Oral Language as the Foundation

* Phonemic Awareness—Oral language is the bedrock for phonemic
awareness because it's through listening and speaking that children
first encounter and internalize the sounds of their language

* Phonics- Oral Ianguage provides the foundation for phonics by
developing a child's phonological/phonemic awareness, which is the
understanding of the sound structure of spoken language. Phonics, in
turn, builds on this by connecting those sounds to written letters
(graphemes).

* Fluency—Children with a rich oral language background develop
expressive reading, with more natural rhythm and phrasing.

* Vocabulary- Conversations, storytelling, and listening grow a child's
vocabulary, which is a strong predictor of reading success.

* Comprehension- If a child understands spoken language, they have
the cognitive framework to understand written language once they
can decode it.
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Decoding Language
Comprehension

Ability to apply sound- Recd.n
< |
symbol relationships to read Ability to understand spoken 9

words faaadis Comprehension

Gough & Tunmer, 1986; Hoover & Gough, 1990
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LANGUAGE COMPREHENSION SCAR BOROUG H.S

e, READING ROPE

VOCABULARY
(broacith, precesion, links, etc. )

LANGUAGE STRUCTURE
(syriax, semantics, elc.)

VERBAL REASONING
(inference, metaphor, elc.)

LITERACY KNOWLEDGE -
(prinl concepts. gentes, elc) SKILLED

READING

THE MANY
STRANDS
WOVEN INTO
SKILLED

READING
WORD RECOGNITION

PHONCLOGICAL AWARENESS
(sylables, phonomes, ol e
DECODING 4
(alphabetic principle. =
speling-sound conmespondences)
SIGHT RECOGNITION
(of familar words)

GEAIC Moo @0 THW SUsBaion Tom B feerabook of Carty LAwacy fosaseen, Dy SU600 1 Noumd 070 Darad K
CAW0 Bracaprng Pubiicaions DICKrS00 (2007) WOO 10 GIVISIONEE NSOXCDon NS Junor Hoss SCarmonught's visssd mokptor of o Roaong Rope
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Language Comprehension (Upper Strands): These strands become increasingly
strategic and focus on making meaning from text.

Background Knowledge: The reader's prior knowledge about topics, concepts, and the
world. The more a student knows about a subject, the easier it 1s to understand text related
to that subject.

Vocabulary: An extensive and rich understanding of word meanings, both orally and in
print. A strong vocabulary 1s essential for comprehending the meaning of a text.

Language Structures: Understanding of grammar, syntax (sentence structure), and
semantics (how word choice creates meaning). This allows readers to understand how
sentences are constructed and how they convey information.

Verbal Reasoning: The ability to analyze text, understand figurative language (like
metaphors and idioms), draw inferences, and make conclusions. This involves deeper
thinking about the text.

Literacy Knowledge: Knowledge about print concepts, text structures (e.g., narrative,
informational), and genres. This helps readers navigate different types of texts and
understand their purpose.
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L d P \“'\'Q L_:\v‘: o
Word Recognition

* Word Recognition (Lower Strands): These strands become increasingly
automatic with practice and focus on the mechanics of reading words.

* Phonological Awareness: The ability to recognize and manipulate the sounds in
spoken language. This includes skills like identifying rhymes, counting syllables,
and, most importantly, phonemic awareness (the ability to hear, 1solate, and
manipulate individual sounds, or phonemes, within words).

* Decoding: The ability to apply knowledge of letter-sound relationships (phonics)
to correctly pronounce written words. This involves understanding the alphabetic
principle and systematic phonics instruction.

 Sight Recognition: The ability to quickly and automatically recognize familiar
words without having to decode them. This process, also known as orthographic
mapping, allows words to be stored in long-term memory for instant retrieval,
which 1s crucial for reading fluency.
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Interconnectedness

LANGUAGE COMPREHENSION SCARBOROUGH’S

BACKGROUND KNOWLEDGE R E AD I N G RO P E

(facts, concepts, etc.)
VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE E
(print concepts, genres, etc.) TE, SKILLED

READING

THE MANY

STRANDS
WOVEN INTO
SKILLED
WORD RECOGNITION READING Fluent execution
3 and coordination of
PHONOLOGICAL AWARENESS word recognition and
(syllables, phonemes, etc.) N A text comprehension.
DECODING
(alphabetic principle,
spelling—sound correspondences)
SIGHT RECOGNITION

(of familiar words)

Graphic modeled after the illustration from the Handbook of Early Literacy Research, by Susan B. Neuman and David K.
©2020 Brainspring Publications Dickinson (2001) who re-envisioned researcher and author Hollis Scarborough's visual metaphor of the Reading Rope.
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Articulation

e R b= es
44 Phonemes from Rollins Center for Language o @ ~ — 9 = e

44 Phonemes — YouTube
FaE3ca e g 3= @

Phonogram chart from Logic of English
Phonogram Chart (logicofenglish.com) a \— A — 6 < &S @ =

More resources
e Phoneme Articulation from Literacy How

e Center For the Collaborative Classroom

e UFLI Blendable Sounds: A Quick Review - YouTube
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https://www.youtube.com/watch?v=7EP932XWylY
https://www.youtube.com/watch?v=7EP932XWylY
https://lp-content.ccclearningportal.org/public/video/b6e51127-c4c7-4595-a8a6-df7bf22e226b
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=A8sjxXSDRyI
https://www.youtube.com/watch?v=wBuA589kfMg
https://www.youtube.com/watch?v=wBuA589kfMg
https://www.youtube.com/watch?v=wBuA589kfMg
https://phonograms.logicofenglish.com/chart

Spelling Rules from the Logic of English

Spelling Rules (logicofenglish.com)

Logic of English Spelling Rules
Faule 1: Cabways coftens to o/ when followed by £, 1|, or v, Otherwize, C cays
Fule 2: @ may soften to ) onby when followed by E, |, orv. Otheraise, G cays ‘gl
Rule 3: Englich words donotendin, U, ¥, or 1.
Fule 4: A E O U ususlly ooy their long sounds st the end of the syllable.
Fule 5: | and ¥ may say [ ar i at the and of asyllable
Fule 62 When a one-syllsble word &nds in & cingle-unanel ¥, it always sayo T

Fule 7: whers | and ¥ may cay long /&=

s T.A-¥says 2 only inan unstressed syllsble st the end of 8 mutti-syllable word.
= 7.2 may sy 2 wirth a silent final E, at the end of a syfisble, and et the end of foreipn words.

Rule 8: 1 .and & may say (1 end /5 when followed by tao consonants.

Faule 3: A¥ usunlly spells the sound /87 at the end of & base word.

Rule 10c When g word ends with the phonogram A, it says /8. A mey also sey /57 after a'Woor before an L.
Rule 11- Q sbways needs a U; therefore, Ui not e vowel here

Rule 12- Silent Final E Rules:

121 Thewowes] says it lorg sound becsuce of the E.

12 2~ Enplish words do not end in W or U,

12.3: The € seys (% and the & says (jf because of the E.

124 Every syllable must have o writtzn vowel

12 5 Add an Eto keap singular words that and in the letter 8 from looking plural
12 6 Add an £ to msks the word look bigger.

12 7- TH says its voiced sound fTHY because of the E.

42 8 Add an E to clanfy meaning.

12,5 Lingsen reasan.

Rl 13 Drog the sillent final E when adding sl suffoconly if it is allewed by other speling nilss.

Faule 14 Double the lest consonant when adding & vowed sufficto words ending in one vowel follovesd by
ane consonert onty if the syllable before the suffic is goeseed =

[T S SN T S—
Rl 15: Sinple-wowel ¥V chanpes to | when adding any ending, unless the ending begins withi 1.
Raule 16 Twa I's cannot be next to one anctherin Englizh words

Faule 17 TI, €1, and 51 are used only at the beginning of any syflable sfterthe fist one.
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[Rule 13- 5H spells gy at the beginning of & base word and ot the end of the syllable. SH neverspells /g ot
the beminning of ey syllable after the first one, sxcept for the ending -ship.

FRule 15 To make & verh pact tenge, sdd the ending -ED unlezc it ic anirragular werb.

[Rule 20c -ED, pact tence =nding, formes another syllablewhen the bace word ends in /df or /t. Otherwice, -
ED says [d) or /.

Fule 21- To makoe & nown plural, sdd the ending -=, unlecs the ward hisses or charges; then add -EE. Some
nouns heve nochange or an imegular spelling,

Fale 22- To mekos a verb 3nd person singular, add the ending -3, unless the word hizses or chanpes; then add
-ES. Omly four verbs are inregular. (has, do=s, zoes, i)

Fale 23: AL-isa prefic witten with one Lwhen preceding anather syllable.

Fale 24 -FUL & & suffiocwsitten with ane Lwhen added to another syllable.

Rule 25: DGE is used onky after & single vowel which says itsshort (first] sound.
FRule 26 CH is wsed only after & single vowel which seys its short (first] sound.
Faule 27: TCH is used only after o single vowel which ssys it short or broed sownd.

Rule 28 ALEH, EIEH, 1GH, OUEH. Fhonograms ending in @H are used only st the end of & bese word or
before the better T. The G4 is either silentor pronounced .

Rule 25 Z, never 5, spells /z/ at the beginning of & base word.

Raule 38c We oft=n double F, L, and S after & sinple, gheri or broad vowee| at the end of 8 base veord.
Docagionally ather betters skoo are doubled.

Rule 234- Schwa Rules

= 31.4-Any vowel may say one of the schwa sounds, (il ar /if, in an unstressed syllable or unstressed
word.

- Ziﬂ:ﬂmuysu_vﬁ.finamzndsﬂlublermd:mw.TH.l.LN.nr\".

= 213 AR and OR may cay their schne sound, fer/, in an unstresced oyllsble.


https://reading.logicofenglish.com/systematic-phonics/spelling-rules/

Additional Resources for SOR

e Reading | APM Reports — Emily Hanford (What the Words Say, At a
Loss for Words, Hard Words, Hard to Read, Sold a Story series of 6
episodes and 2 bonus pieces)

 Science of Reading: The Podcast - Early Literacy Resources | Amplify

* \oyager Sopris Learning Podcasts (Edview 360 podcast series)

* Home | MLL (literacypodcast.com) — Melissa and Lori Love Literacy
podcast)

* Podcast - Knowledge Matters Campaign
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https://features.apmreports.org/reading/
https://features.apmreports.org/reading/
https://amplify.com/science-of-reading-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://www.voyagersopris.com/podcasts
https://www.voyagersopris.com/podcasts
https://literacypodcast.com/
https://literacypodcast.com/
https://knowledgematterscampaign.org/podcast/
https://knowledgematterscampaign.org/podcast/
https://knowledgematterscampaign.org/podcast/
https://knowledgematterscampaign.org/podcast/
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Connection
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Activator — Would You Rather?
Line Dancing

1. Would you rather have the ability to see 10 minutes
into the future or 150 years into the future? Why?

ﬁ(mﬁﬁpqﬁ Fn\{ﬂoml’ 40



Activator — Would You Rather?
Line Dancing

2. Would you rather have telekinesis (the ability to
move things with your mind) or telepathy (the ability to
read minds)? Why?

Edlucafing To Empower a1



Activator — Would You Rather?
Line Dancing

3. Would you rather team up with Wonder Woman or
Captain Marvel? Why?

WONDER \ A/ WOMAN

Edlucafing To Empower 42



F
-
)
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*-E'_& k 1. ﬁ"-‘h
e Hogse | g

4. Would you rather be forced to sing along or dance to
every single song you hear? Why?

¥ i

Eucafing To Empower

sove!
Activator — Would You Rather?

Line Dancing




Part 3: Writing
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Para-educators will develop knowledge and skills to
support writing instruction by learning how students learn
to write.
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Reading and writing
cannot be
separated.
Reading is

olg=F-ligligleMigh
\\ighilgle WIS

olg=F-ligligle HeolU|s
Bl Teracy

@thinksrsd
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Writing and Reading Benefit Each Other

"...the effort of writing nurtures better command of language. Because
writing is slow and deliberate, there is time to consider word choice, try
different ways of conveying ideas, and evaluate the impact of words on
an audience. We use more complex sentence structures and formal

ways of expression in writing than in speaking." (Moats, Tolman, LETRS
2019)
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Discussion

* What's the last thing you wrote (before this
session)?

* Why did you write it?
* Who was it for?
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Purposes for Writing

To entertain, to inform, to persuade, or to ask a question
» Texts

»Memos

»Emails

» Reports for work
»Blog Posts
»Web Pages
»Online Content
» Book

» Article

> Note
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Write A Statement or Question About This
Picture
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Write A Statement or
Question About This
Picture

What were some of our statements/questions?

* What's the secret?

 What’s so funny?

 These two friends are so excited to share the good news about what’s
next in class today.

* Are these two students in the same classroom?

 What is he telling the boy?

* The kids are having fun.

 What did he say to make the other one laugh?
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Prompt: Write a short story about
these two children. Give details
about what happened before,
during, and after this moment.

What were some of our statements/questions?

 What's the secret?

 What’s so funny?

 These two friends are so excited to share the good news about what’s
next in class today.

* Are these two students in the same classroom?

* What is he telling the boy?

* The kids are having fun.

 What did he say to make the other one laugh?

Erucafing To Emponer



Learning to Write:

* Need to learn how to manually form letters that represent language.
* Need to learn to control form, size, spacing and directionality.

* Need to remember information while making decisions on spelling,
word choice, sentence structure and organization.

* Need to plan, goal set, monitor progress towards a goal, and shift
attention throughout the task.

* Need to keep writing in the face of distractions and frustration.
Taken from LETRS, Vol.2, Moats and Tolman
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Decoding Language
Comprehension

Ability to apply sound- Recd.n
< |
symbol relationships to read Ability to understand spoken 9

words faaadis Comprehension

Gough & Tunmer, 1986; Hoover & Gough, 1990
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The Simple View of Writing

Foundational

X — Skilled Written

Writing.SkiI|s~ Expression
|
* Letter formation e Topic knowledge
* Handwriting or * Vocabulary/word choice
typing fluency * Sentence formulation
* Spelling e Grammar and usage
* Punctuation e Literary forms
* Word/sentence (e.g., genres)
spatial * Organization of ideas
organizations * Audience awareness
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Review the Writing and the Reading
Rope

Writing Rope Reading Rope

(77 27 AT 7]
»
LANGUAGE COMPREHENSION SCARBOROUGH S
T BACKGROUND KNOWLEDGE
Ce eI READING ROPE
. 'G‘on.rlx:?‘ ideas, gathering VOCABULARY
 Writing process: organizing, (breadth, precision, links, elc.)
pebbl-dioet doesd LANGUAGE STRUCTURE
(syntax, semantics, etc.)
® Grammar and syntactic VERBAL REASONING
awareness (inference, metaphor, elc.)
= Sentence elaboration
g ® Punctuation LITERACY KNOWLEDGE
D TS e—— L
g ® Narrative, informational, s
opinion structures
ol e itk THE MANY
W | = Pattomsoforganization STRANDS
3| R WOVEN INTO
< blem/solution)
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‘ ! READING Fluent execut
A WORD RECOGNITION Spme s
e e PHONOLOGICAL AWARENESS - word recognitr
purpose ' (syflables, phonemes, o) on tant corgr chor
® Liwraey dovicss DECODING
| TRANSCRIPTION (slphabetic principle.
® Spelling speling-sound correspondences)
| * Handwriting, keyboarding SIGHT RECOGNITION
(of familar words)
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1  Write opinion pieces that introduce the topic or name the book they are writing about, state an opinion, supply a reason for
the opinion, and provide some sense of closure.

6  Write arguments (e.g., essays, letters to the editor, advocacy speeches) to support claims with clear reasons and relevant
evidence.

d.

b.

(S

d.
e.

Introduce claim(s) and organize the reasons and evidence clearly in paragraphs and sections.

Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding
of the topic or text.

Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.

Establish and maintain a style appropriate to audience and purpose (e.g., formal for academic writing).

Provide a concluding statement or section that follows from the argument presented.

Write arguments (e.g., essays, letters to the editor, advocacy speeches) to support claims in an analysis of substantive topics

or texts, using valid reasoning and relevant and sufficient evidence.

10 a.

Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that
establishes clear relationships among claim(s), counterclaims, reasons, and evidence.

Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of
both in a manner that anticipates the audience’s knowledge level and concerns.

Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships
between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

Establish and maintain a style appropriate to audience and purpose (e.g., formal for academic writing) while attending to
the norms and conventions of the discipline in which they are writing.

Provide a concluding statement or section that follows from and supports the argument presented.




2  Write informative/explanatory texts that introduce a topic, use facts and definitions to develop points, and provide a
concluding statement or section.

7  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information in paragraphs and
sections, using strategies such as definition, classification, comparison/contrast, and cause/effect; include text features,
graphics, and multimedia when useful to aiding comprehension.

Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

Establish and maintain a style appropriate to audience and purpose.

Provide a concluding statement or section that follows from and supports the information or explanation presented.

~0oo0CT

11 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately

through the effective selection, organization, and analysis of content.

12 a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which
precedes it to create a unified whole; include text features, graphics, and multimedia when useful to aiding
comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details,
guotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the
relationships among complex ideas and concepts.

d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the
complexitv of the topic.



Write narratives in prose or poem form to develop experiences or events using effective literary techniques, descriptive

details, and clear sequences.

a. Establish a situation and introduce a speaker, narrator, and/or characters; organize an appropriate narrative
sequence.

b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences or events or show responses

to situations.

Use figurative language to suggest images.

Use temporal words and phrases to signal order where appropriate.

Provide a sense of closure.

For poems, use words and phrases that form patterns of sound (e.g., rhyme, repetition of sounds within words or

within lines) to create meaning or effect.

S D Q O

Write narratives to develop experiences or events using effective literary techniques, relevant descriptive details, and

well-structured sequences.

a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or
characters; organize an appropriate narrative sequence.

b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events,
and/or characters.

c. Use avariety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or
setting to another, and show the relationships among experiences and events.

d. Use precise words and phrases and relevant descriptive details to convey a tone (the writer’s attitude toward the
subject: e.g., humorous, serious, or ironic) and to convey experiences or events.

e. Provide a conclusion that follows from and reflects on the narrated experiences or events.



EARLY WRITING DEVELOPMENT

Our youngest students begin their journey to becoming writers by telling stories orally and
by drawing and/or scribbling on the page. To these students, both drawing and scribbling
convey meaning, and the students can “read” their drawings or scribbles as if they were
written conventionally. As students’ knowledge of spelling-sound correspondence develops
and they are exposed to an abundance of literature, their stories become more detailed and
their writing begins to take on the characteristics of conventional writing,

The “Stages of Early Writing Development” chart starting below provides information about
several stages through which young writers commonly progress on their way to becoming
conventional writers. For each stage, the chart provides a paragraph that describes what the
student is accomplishing as a writer, characteristics that may be evident in the student’s
writing. and a sample of student writing. You will find that some of the characteristics
identified in the chart appear in multiple stages (for example, spacing after words,
directionality, and capitalization). This ongoing development of skills is to be expected as
students begin to make connections between the spoken and written word and then start to
incorporate the conventions of written language into their own writing.

You might use the information in the “Stages of Early Writing Development” chart in
conjunction with the information you gather from the Individual Writing Assessment to
discuss your students’ writing growth with their families, to inform your instruction, and to
help support individual students as they become conventional writers. For more information
about the Individual Writing Assessment, see page 102. Keep in mind that each student will
progress through the stages at their own pace and that progression may or may not be linear.

Eucafing To Empower



Stages of Writing Activity \E%f

1. Getinto groups of 4 - 5 people. {?

2. Each group will get an envelope with the different stages of writing
development cut apart.

3. Together you will read each of the stages and determine the order in which
they progress. Place them in order on your table.

4. Discuss how early writing development progresses over time, paying
attention to what the student is accomplishing as a writer in each of the
stages. Identify the characteristics that may be evident and how that looks
in the sample of student writing at each stage.

"Keep in mind that each student will progress through the stages at their own pace and that
progression may or may not be linear."

r How do you see your students showing up on this continuum?
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Pre-phonetic Writing & Writers:
Drawing and/or Scribbling

Drawing and/or Scribbling S
About the Student

To young writers, drawings and scribbles are meaningful and purposeful. Students “read” their

drawings and scribbles as they would read conventional writing. Scribbling shows that students are
beginning to distinguish between writing and drawing. When retelling their stories, students who
point to where their story begins are showing beginning awareness of directionality.

Characteristics

* Students tell a story through drawing.

* Students write lines, shapes, or other marks in an
attempt to convey meaning.

« Students may begin to attend to direct onality

when retelling their stories (left-to-right, top-to-
bottom).
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Pre-phonetic Writing & Writers:
Letter-Like Symbols

Letter-Like Symbols LS
About the Student

Students who begin writing letter-like symbols show that they are beginning to understand that
symbols convey meaning. These students are starting to recognize environmental print and are trying
to reproduce it in their own writing

Characteristics

« Students might be making shapes that resemble
(but are not) letters or numbers including lines,
zigzags, and loops

* Students might insert some letters among letter
like symbols.

* Students may attend to directionality when
writing (left-to-right, top-to-bottom)
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Pre-phonetic Writing & Writers:
Strings of Letters

Strings of Letters g L
About the Student

Students who begin writing strings of letters show that they understand that letters are consistent
ind purposeful. Strings of lett usually appear 1 tuder writing when they are learning the
1 l. Lat | tudent’'s name and capital letters may ap wr more freq wtly. Studen \
ire using string tters are attending rectionality and in la { mav show evider f
ne-to-one corre dence bel en aletter th have writte nd a kKen Students might
ittempt to duce tamiliar forms of writing (list tor messages) and read back their own
writing udent 1ay ntinue t se familiar methods of writing (letter-like symbol ribbling)
as their writing tasks become more complex
Characteristics
* Students might write strings o!f letters or
numt 3 10 O { rd
" Early 1orts mavy include ribb ind lett
h \ | {1 experimen it ng

w:c‘;

« |nlater effor udent Na oin attending to )
N
g : - 1
ellir I corresponden N pacin 1L
- " i '\v
- 1 N
. tuden nignt strin et erle ) N A
2 \ )
hioh S 18 As {
nign-frequent v { (&) rd nwnel
environ 1t words that appear bulletin Yy |
= {
boards, calendars, or morni € 12
= E:\l dents Atenc to directiona Ly 121 1t "
(left-to-right, top-to-bottom)
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Phonetic Writing & Writers:
Beginning Sounds

Beginning Sound B
About the Student

Characteristi
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Phonetic Writing & Writers:

Ending and Medial Sounds
Ending and Medial Sounds EM

About the Student

| 1 ¢ nc 21
i \ I I'h spell sound
£ ter a ymihiar [
W I ARY m |
Characteristics
' -
ud ntim CLIOf
{3} '
3
Hirele ittend to spacine and writing centenceac
! o | [
St 1ght finu |
|
of letters 11 !
ludent in to incl medial |
ind tionto t y
' ‘ ! s, b
rat
! | A8
t spell | ) i
ite It
]
L]
Aon 1IN a conventional way
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Phonetic Writing & Writers:
Conventional Writing

Conventional Writing C

About the Student

—

By this point, students are becoming comfortable with the process of writing. They have mastered

-jir»’_‘l‘ﬁi.u'M‘:fITy' and spacing and have a sense of when to use :;C[;‘;.{f;l letters and punctuation, althou
consistency of use may vary with the complexity of the tash

Characteristics

* Students use capital letters and punctuatior ‘b .
* Students are writing multiple sentences WL
_ |

( " ' ]
>tudenls are beginning to spell grade-level * ‘3‘

appropriate words conventionally and use "’ ‘ £y
:\’.I.-.‘. |

tegic spelling to spell unfamiliar words
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Resources for Writing
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How to support students with writing

RESEARCH-BASED WRITING

PRACTICES AND THE COMMON CORE K-8: 13 _
Recommendations

Meta-analysis and Meta-synthesis

Establish instructional routines in a positive classroom
environment where students compose together and
share work.

Establish clear goals for students’ writing and provide
feedback.

Teach foundational skills: spelling, handwriting,
sentences.

Explicitly teach strategies for planning, drafting, writing,
revising; provide good models of written text.

Keys to Literacy

Use writing as a tool to support learning.

Graham, Harris, Santangelo, 2015
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Inspirational Authors — for your
future reference

Jacqueline Woodson | Reading Rockets
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https://www.readingrockets.org/books-and-authors/author-and-illustrator-interviews
https://www.readingrockets.org/people-and-organizations/alma-flor-ada
https://www.readingrockets.org/people-and-organizations/alma-flor-ada
https://www.readingrockets.org/people-and-organizations/alma-flor-ada
https://www.readingrockets.org/people-and-organizations/jacqueline-woodson

Feedback- “The way teachers provide feedback
on students’ writing directly impacts their internal
dialogue and self perceptions.” reading and writing Haven

 Narrow The Focus- pick one thing to talk about. It’s overwhelming to students if
they receive too many suggestions.

* Use a One-To-One Ratio- students will be more receptive to constructive
feedback when it's balanced with strengths.

* Be Specific - rather than “good” or “love this!” try, “this sentence has great text
evidence to support what you are saying!” or, “this transition is so helpful for
readers to follow what you're saying.”

* Instead of pointing out what the writer did wrong, focus on what might confuse
readers. For example, “What is the main idea of the paragraph? How could we
make that clearer for the reader?”
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Conferring - Conferences are the cornerstone of the
writing block. They provide an opportunity for the teacher
to work one-on-one or in small groups with students to
address areas of strength and areas of growth.

Conference Routine

T - - -

Research A student may discuss the topic of his or her writing and
questions he or she may have.

Use this as an opportunity to learn about the student’s writing
and make decisions to focus conferences.

Name a Strength Once the student has discussed his or her writing, provide
specific praise for an element of the writing. Naming a strength
develops a student’s energy for writing.

Decide on a Choose a teaching point that focuses on improving the writer
Teaching Point within the student and not on improving the student’s writing.
A range of teaching points should be covered over the year.

Teach Help the student understand how he or she can achieve
success. Use a minilesson from the bank of minilessons to
provide instruction on the teaching point. One text from the
unit’s stack serves as an example of what the student’s writing
should emulate.
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From Collaborative Classroom’s On-demand webinars:
Dr. Steve Graham on Writing Instruction | Collaborative Classroom

The Writing Rope: A Conversation with Joan Sedita On-Demand Webinar |
Collaborative Classroom
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https://info.collaborativeclassroom.org/dr-steve-graham-on-writing-instruction
https://info.collaborativeclassroom.org/the-writing-rope-by-joan-sedita-on-demand-webinar
https://info.collaborativeclassroom.org/the-writing-rope-by-joan-sedita-on-demand-webinar
https://info.collaborativeclassroom.org/the-writing-rope-by-joan-sedita-on-demand-webinar
https://info.collaborativeclassroom.org/the-writing-rope-by-joan-sedita-on-demand-webinar

From Reading Rockets/Webcasts:
Teaching Writing | Reading Rockets with Steve Graham, Louisa Moats (LETRS), and

Susan Neuman

Early Childhood:
Promoting Preschoolers’ Emergent Writing | NAEYC

How Do | Write...? Scaffolding Preschoolers’ Early Writing Skills | Reading Rockets
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https://www.readingrockets.org/helping-all-readers/voices-experts/webcasts/teaching-writing
https://www.naeyc.org/resources/pubs/yc/nov2017/emergent-writing
https://www.readingrockets.org/topics/preschool-and-child-care/articles/how-do-i-write-scaffolding-preschoolers-early-writing

Reflection

 Jot down what stood out as most important to you over
this session. How does it pertain to your role as a para
educator? How will what you have learned this evening
help you in your role?

* Find a partner you didn’t get to share with earlier and
discuss your reflections.
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Keep in Touch

* Laura Mendes, Director of Literacy
mendesl@springfieldpublicschools.com

» Kate Asher, Supervisor of Literacy
asherka@springfieldpublicschools.com

* Lorilee Cabrera-Donovan, District Elementary ELA ILS
Cabreral@springfieldpublicschools.com
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